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Part 2: Learning and Teaching

Learning
Outcomes

1.

2.

3.

On successful completion of this module students will be able to:

Identify the impact of complex needs and environments on occupational
performance (Component A)

Explore the evidence base for working with clients with complex needs
(Component A)

Analyse complex needs and justify intervention plans and strategies
(Component A)

Demonstrate professional reasoning and justification of decision making in
designing intervention plans (Component A)

Use approaches and occupational therapy models of practice to inform
assessment and implementation of intervention plans, using case studies
(Component A)

Identify and justify possible inter-professional input which impacts upon
occupational therapy interventions (Component A)

Syllabus Outline

The aim of this module is to enable students to develop the skills necessary to work
with clients with Complex Needs. This module builds on the work students have
undertaken in their previous level 2 modules, and in their two placements. They are
expected to work in a more autonomous way now that they are working towards the
end of their level 2 studies and much of this module is engaged with using case
studies in a problem based curriculum. The module is, however ‘front loaded’ with
some pertinent seminars, and they will have regular feedback sessions one their
Problem Based Learning output and the opportunity to talk to service users with similar
issues to those faced by the paper case studies.

The seminars will cover:




e What complexity means in occupational therapy and the occupational therapy
role in a variety of settings— primary, secondary and tertiary.

e To explore the rationale for working with people with complex/multiple needs

from an occupational therapy perspective at various stages of the life cycle.

Occupational Disruption and Reconstruction — Lifestyle redesign

Outcome measurement in Complexity

Motivational Theories and Cycle of Change

International Classification of Functioning, Disability and Health (WHO 2001)

The Problem Based Learning Set will cover:

e Developing assessment strategies, intervention plans and outcome measures
— with clear justifications — based within occupational therapy models of
practice and appropriate intervention approaches. Also how to articulate
these, clearly in feedback sessions.

e How to demonstrate the evidence base used in decisions made re intervention
media used.

e Understanding role boundaries, when to refer on and who to.

e Understanding of the constraints of contexts and systems when working with
clients with complex needs

Contact Hours

As this is a 15 credit module, it assumes 150 hours of study on the part of the student;
approximately 36 hours of this will be in scheduled learning, which may take several
forms as described below. Students are expected to spend 114 hours on independent
learning tasks and preparation for assessments.

Teaching and
Learning
Methods

Scheduled learning includes seminars, practical workshops, Problem based
learning sets, some use of online resources and discussions with service users

Independent learning includes time engaged in essential reading, reflection on and
review of session topics (both seminar and PBL) and discussions, group feedback
preparation, assignment preparation and completion.

Technology Enhanced Learning: MyUWE and Blackboard, the university supported
learning portal and virtual learning environment, will be used to support students’
learning, conduct activities, organise and communicate learning materials. Students
will be able to engage with the material, other students and members of staff through
these systems and make use of the various functionalities built into them (e.g., blogs,
journals, audio, video, discussion boards, wikis, etc.) as appropriate and useful for the
module learning.

Key Information
Sets Information

Key Information Sets (KIS) are produced at programme level for all programmes that
this module contributes to, which is a requirement set by HESA/HEFCE. KIS are
comparable sets of standardised information about undergraduate courses allowing
prospective students to compare and contrast between programmes they are
interested in applying for.

Key Information Set - Module data

Number of credits for this module

Hours to [Scheduled Independent Placement |Allocated
be learning and study hours studyhours [Hours
allocated |teaching
study hours
150 36 114 0 150 &

The table below indicates as a percentage the total assessment of the module which
constitutes a -




Written Exam: Unseen written exam, open book written exam, In-class test
Coursework: Written assignment or essay, report, dissertation, portfolio, project
Practical Exam: Oral Assessment and/or presentation, practical skills assessment,
practical exam

Please note that this is the total of various types of assessment and will not

necessarily reflect the component and module weightings in the Assessment section
of this module description:

Total assessment of the module:

Written exam assessment percentage 0%

Coursework assessment percentage 0%

Practical exam assessment percentage 100%
100%

Reading
Strategy

Core Reading

There are no set texts which students are required to purchase for this module.
There are several resources provided to the students — journal articles, book
chapters — in Blackboard which they are directed towards. General reading
around the topic of complexity and the issues certain client groups may face is,
however, essential. Students will be directed towards appropriate resources
during specific parts of the curriculum as necessary.

Further reading

All students are encouraged to read widely using the library search, a variety of
bibliographic and full text databases and Internet resources. Many resources can
be accessed remotely. Guidance to some key authors and journal titles available
will be given in the module handbook or on Blackboard as necessary.
Assignment reference lists are expected to reflect the range of reading carried
out

Access and skills

Formal opportunities for students to develop their library and information skills
were provided within the first semester of level 2. Additional support is available
through the Library Services web pages, including interactive tutorials on finding
books and journals, evaluating information and referencing. Sign-up workshops
are also offered by the Library.

Indicative
Reading List

The following list is offered to provide validation panels/accrediting bodies with an
indication of the type and level of information students may be expected to
consult. As such, its currency may wane during the life span of the module
specification. Current advice on additional reading will be available via the
module guide or Blackboard pages.
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Part 3: Assessment

Assessment Strategy

Students will be given formative feedback on their project work and skills as
they progress through the module, as explained in syllabus outline.

The summative assessment for this module is one component (Component
A) which covers learning outcomes 1-6. It is a 15 minute Individual
Professional Reasoning Viva supported by an e-Poster. The poster is
integral to the process with majority of the assessment being weighted
towards students’ responses to questioning. This is the most appropriate
assessment vehicle as it allows the student to articulate their justifications for
intervention strategies, the evidence base behind those decisions, and to fully
demonstrate their grasp of the wide ranging biopsychosocial issues that a
client with complex needs may be facing. At this stage of level 2 they will
have had the opportunity to undertake two placements, and both of the other
‘Challenges’ modules at level 2. Thus this is an appropriate stage in the
programme to fully test their professional reasoning, and the ability to
articulate this succinctly.

Identify final assessment component and element

Component A

% weighting between components A and B (Standard modules only) 100

A.

o|®




First Sit

Component A (controlled conditions) Element weighting
Description of each element

1. Individual Professional Reasoning Viva with e-Poster — 15 minutes 100

Resit (further attendance at taught classes is not required)

Component A (controlled conditions) Element weighting
Description of each element

1. Individual Professional Reasoning Viva with e-Poster — 15 minutes 100

If a student is permitted an EXCEPTIONAL RETAKE of the module the assessment will be that indicated
by the Module Description at the time that retake commences.




